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DETAILED COURSE DESCRIPTION


VTI STANDARD "WORKER" TRAINING PROGRAM

Goals for this course:

To train individuals to practice individual Validation:

To understand what Validation is.

To recognize and integrate the Validation principals.

To learn in-depth about phase one: malorientation and the appropriate helping techniques for this phase. 

To learn in-depth about phase two: time confusion and the appropriate validation techniques for this phase.

To learn in-depth about phase three: repetitive motion and the appropriate validation techniques for this phase.

To learn in-depth about phase four: vegetation and the appropriate validation techniques for this phase.

To become somewhat familiar with other helping methods and learn how they compare and contrast with Validation.

To prepare for the written and practical test.

Requirements for participation and certification: 

*
Validation: the Feil method, latest revised edition, by Naomi Feil

*
Access to an institution or other situation where the participant can practice Validation with older adults with cognitive decline
*
Attendance at each training day

*
26 weekly, written reports of practical work with older adults in all four phases of the Resolution Stage
*
at least 75%  points – practical test (live or video of Validation with disoriented clients)

*
Case Study (sliding scale depending on the case)

DETAILED COURSE DESCRIPTION


VTI STANDARD "WORKER" TRAINING PROGRAM

An overview of the course:

Block 1:
Day 1: Basic Validation Theory and Beliefs

The Validating attitude: empathy, exquisite listening, putting your feelings in the closet, observation, understanding of symbols


The vision of disoriented elderly: 


Validation Principles


Erikson's stages and Feil's "Resolution vs. Vegetation"


Basic Human needs


Validation Goals, for the client and for the worker


Who are the disoriented old-old

Day 2: Validation Phases and Techniques


Brief overview of all four phases of disorientation


In-depth look at Phase One, Malorientation


Demonstration and practice with all techniques used with Phase One.


Discuss and practice record-keeping


How to begin working with Validation

Assignment: Choose at least one person in Phase One with whom you would like to work. 


Step 1- gather information


Step 2- fill in the History and Baseline form (or Section 1 from Case Study)
Step 3- validate that person on a consistent basis over the course of the following weeks. Fill in summary forms of each meeting.

Block 2: 
Day 1: 


Review of theory: goals, expectations, principles


Video supervision and discussion of students' experiences


Questions and Answers


In-depth look at Phase Two, Time Confusion

Day 2:


Demonstration and practice with all techniques used with Phase Two.


Role play


Assignment: same as before, but this time with Phase Two clients

Block 3:
Day 1:


Review of theory as needed


Video supervision and discussion of students' experiences


Questions and Answers

Day 2:


In-depth look at Phase Three, Repetitive Motion


Demonstration and practice with all techniques used with Phase Three


Assignment: same as before, but this time with Phase Three clients

Block 4:
Day 1:  


Video supervision and discussion of students' experiences


Questions and Answers


In-depth look at Phase Four, Vegetation


Demonstration and practice with all techniques used with Phase Four


Assignment: same as before, but this time with Phase Four clients

Day 2:


Theory


Other methods and how they compare to Validation:


Reality Orientation, Reminiscence, Sensory Stimulation


Test preparation

Case studies: identify the phase, the unresolved issues and needs, and techniques that apply.



Questions and Answers

Block 5:

final testing: 

*
Case Study must be sent to the Teacher 2 weeks prior to the final block. Case Study is based on validating a client in any phase of resolution for at least 6 weeks.
*
Practical demonstration of Individual Validation either through a live or video demonstration: must get 75% of possible points.

The practical demonstration will be evaluated on the basis of:

the proper use of verbal Validation techniques

the proper use of non-verbal Validation techniques

voice tone, eye contact, physical attitude

use of empathy
beginning and ending of a session
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BLOCK ONE: DAY ONE
Goals:

To understand what Validation is.

To recognize and integrate the Validation principals.

Introductions

Quickly create a group feeling by asking participants to say a bit about themselves and why they are taking this course.

Review the goals for this course, goals for this day, expectations and requirements:


adult education
responsible for own process


ask ???


extend your boundaries

What is Validation:

Describe tripod and place Validation within the context of psychogeriatric care

Validation Principals: are created by Naomi Feil, apply to maloriented and disoriented elderly; they help guide our actions and determine the Validating Attitude
1. 
All very old people are unique and worthwhile.
We treat clients with respect, use their family name, give them honor.

Talk to the group using the ‘kindergarten teacher voice’ – “I know this is all very complicated...”

Discuss how this felt in plenum.

Could break out into small group and list ways that each of us can offer honor to older people. In plenum, discuss every idea.
2. 
Maloriented and disoriented old people should be accepted as they are: we should not try to change them.

We do not try to change the person’s behavior; we accept it and try to help the individual fulfill the needs that are being expressed.
Describe difference between ROT and Validation. Could do the exercise “The Attack”

3.
Listening with empathy builds trust, reduces anxiety and restores dignity.
We share the feelings of the client, without worrying about the ‘truth’ of the facts.
Empathy exercise 1:

A - Think of a recent difficult situation from your life. ex: a check bounced, a fight with your partner, one of the kids got sick, etc. Tell the experience to B in 2 or 3 short sentences. After B responds, notice your feelings. Breathe, center, then tell the same story, with feeling again. Do this 4 times. Each time B will respond differently.
B - 1st reassure A: "Don't worry, it will get better."

  - 2nd understand A: "I know just how you feel", verbalize your understanding

  - 3rd divert A: change the subject, "Isn't that too bad. Shall we go and get a cup of coffee?"

  - 4th validate A: listen and do not respond with more than one or two words at a time. Look at the partner’s eyes, lips, shoulders, breathing; find the truth in what he or she says.

Allow some time for exchange between partners and then in plenum.

Exercise 2:
1. One participant in the group is chosen. This person will express different feelings, one after the other, by stamping his/her feet. 

2. The other participants are asked to enter and to adapt to the rhythm of the participant expressing emotion. 

3. The Teacher guides the participant, who will be expressing feelings by playing the drum, to enter into each emotion by asking open questions. 

For instance: Remember a situation when you were angry. What did you see? What did you hear? How did you feel? Who was there? What made you the angriest?

When the participant really feels the emotion, he or she begins to stamp his/her feet using that emotion.

4. The other participants adapt to this participant with empathy and stamp their feet in the same rhythm. 

5. The participants share their experiences in the group. Repeat this exercise using the emotions: anger, love, fear and sadness.
4.
Painful feelings that are expressed, acknowledged and validated by a trusted listener will diminish. Painful feelings that are ignored or suppressed will gain in strength.
We are open to all feelings expressed by clients. Through empathy we share these feelings and encourage expression. We acknowledge that disoriented older people freely express emotions in order to heal themselves.

Discuss Universal Feelings

Empathy versus diversion exercise:

The group is divided into 2 parts A’s and B’s. A’s go out of the room and get special instructions (do everything you can to avoid talking about the emotions that your partner expresses)

Instructions to B: tell your partner about a very emotional situation that you experienced recently and try to get A to feel as you do.

After 5 minutes of dialog, stop the exercise and discuss what happened.

Do the exercise again, this time A’s instructions are: observe, calibrate, have empathy and explore so that B can express emotions.

5.
There is a reason behind the behavior of very old maloriented and disoriented people
Although we cannot always know why the person behaves in a certain way, we help him or her express emotions to resolve unfinished business.

Role play examples: lady wants to go home to her husband and children = she wants to be a good wife and mother.
6.
The reasons that underlie the behavior of maloriented or disoriented very old people can be one or more of the following basic human needs:

· Resolution of unfinished issues, in order to die in peace

Erikson's Life Task Theory

Review Erikson. Use Erikson Power Point (pictures of each stage/pictures of those with unresolved life tasks)
Feil's Resolution versus Vegetation stage: give examples of people who are resolving each life task
· To live in peace

Give example of a person struggling to live in peace:

Roleplay: a woman withdrawn, not taking part in group activities, but talking when spoken to

· Need to restore a sense of equilibrium when eyesight, hearing, mobility and memory fail.

Roleplay: ‘Oh what a lovely porch. We could swing and be happy.’

· Need to make sense out of an unbearable reality: to find a place that feels comfortable, where one feels in order or in harmony and where relationships are familiar. 

Roleplay: An old man says that he enjoys all the guests in his home but wishes they would go home.

· Need for recognition, status, identity and self-worth

Roleplay: lady who wants to pay for everything; ‘I exist’ in repetitive motion 

· Need to be useful and productive

Roleplay: Mrs. Gogolick

· Need to be listened to and respected.

Roleplay: 

· Need to express feelings and be heard.

Roleplay: Mrs. Samson, lady who feels guilty about an abortion

· Need to be loved and to belong: need for human contact

Roleplay: looking for mother; non-verbal-using fingers

· Need to be nurtured, feel safe and secure, rather than immobilized and restrained.

Roleplay: looking for mother

· Need for sensory stimulation: tactile, visual, auditory, olfactory, gustatory, as well as sexual expression

Roleplay: non-verbal

· Need to reduce pain and discomfort

Roleplay: crying ‘ow, ow, ow’

And so they are drawn to the past or are pushed from the present in order to satisfy their needs. They: resolve, retreat, relieve, relive, express.

We accept that very old people are in the final life stage, ‘Resolution’; we accompany them in the process; we accept that they are often in a personal reality and see this as a wise and healing response to an unbearable present reality
Focus now on the word ‘accompany’ rather than guide, lead, or follow.

Exercise in 2's: Each person takes turns leading, following or accompanying her partner while walking across the room. First demonstrate, afterwards, discuss what happened.
7.
 Early learned behaviors return when verbal ability and recent memory fails 
We calibrate the breathing, movements, gestures, body tension, mirror movements and sounds. That allows us to get onto the same wavelength as the old person and meet them where they are in that moment, even if we can’t explain their behavior logically.

This is a way of understanding the behavior of people in Repetitive Motion.

Role play the connection between a mother rocking her baby and an old woman rocking in her wheelchair, all alone and feeling insecure.

8.
Personal symbols used by maloriented or disoriented elderly are people or things (in present time) that represent people, things or concepts from the past that are laden with emotion.

Begin by discussing what is a symbol and how do we all use them: personal symbols, universal symbols, societal/cultural symbols (Freud and Jung)

Demonstrate/role play using various typical items that maloriented and disoriented people use as symbols: handbag, keys, handkerchief or napkin, pieces of fruit or spoons (hoarding), the classroom, one of the participants, my hand, my clothing, the table, etc. Each time at the end of the role play, give the symbolic meaning.

Could also ask students to find an item during the lunch break that represents something important to them from the past. After lunch, each student shows the item and explains its meaning or representation. 

Clearly describe the difference between an item that is a symbol (in the Validation sense) and something that is laden with emotion.

Exercise: present a list of items, participants write down their associations

9.
Maloriented and disoriented old people live on several levels of awareness, often at the same time.
We never lie to clients because we know on some level they know what is the truth.

Describe then integrate into understanding disoriented elderly. A woman who says, "I have to go home to my mother." knows somewhere that her mother has died.

Exercise: individuals take a moment to look around the room then close their eyes. Each person moves around the room without touching others or bumping into anything.

10.
When the 5 senses fail, maloriented and disoriented elderly stimulate and use their ‘inner senses’. They see with their ‘mind’s eye’ and hear sounds from the past.

When clients see or hear things that we do not, we accept those as being part of their personal reality.

Discuss the difference between using these inner senses (eidetic images) and hallucinations.

Exercise: Close your eyes, be aware of the here and now, think of the person next to you. What is their voice like, smell, what do they look like? 

Take yourself back to this morning, getting ready to come to this class today.

Go back to when you were at school.

Go back to when you were a little boy or girl at home with mother.
Discuss what people experienced. Could they clearly picture something? Hear something? Feel something? Was it a hallucination?

11.
Events, emotions, colors, sounds, smells, tastes and images create emotions, which in turn trigger similar emotions experienced in the past. Old people react in present time, the same way they did in the past.
We accept and acknowledge that experiences from the past can be triggered and explore the feelings without judgment and with empathy.

Role play the little girl who is caught by her mother trying to climb high up to steal cookies – then the old woman who reacts to the steps in a nursing home in a similar way.

Could lead a guided meditation to a significant event. Afterwards, ask participants what emotions that memory triggered.

Review Possible Unresolved Life Events

Who are the disoriented old-old?
What is normal aging.

What is Alzheimer, Pre-Senile Dementia etc.

Power Point: Understanding the disoriented old-old

discuss

Who is appropriate for Validation and who is not?

The Validation Process:

How do you work with Validation? Find the need and then validate it.
Goals of Validation – short and long term (expectations)


goals for the Worker and goals for the Client
Empathy, observation and listening - the backbone of validating 

Centering: Why is centering so important.

Exercise: centering with color or tension/release or with touch
Observation and calibration

Exercises: in groups of 2

"think of someone you dislike"

"think of someone you love"

Find the right distance

Review the concept of personal space/energy fields.

Exercise: A/B stand at opposite sides of the room. B begins to tell A an emotionally neutral story (ex. how you woke up and got here this morning). A walks towards B slowly as she listens and stops when she has found ‘the right distance’. Change roles

Exercise: the ‘energy arm’(can repeat it if it is necessary)

The Four Phases of Resolution

show the video: the Four Phases

Discuss the physical characteristics, emotional characteristics of each Phase.

Discuss the psychological changes from phase one to four; identify the unfinished life tasks, issues, unfulfilled needs.
Review of the day
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BLOCK ONE: DAY TWO
Goals:

To become familiar with the four phases of disorientation. 

To learn in-depth about Phase One: Malorientation and the appropriate helping techniques for this phase. 

To prepare for practical experience working with Phase One.

The four phases of resolution - Phases of Resolution according to Feil

Role play or video
What did you see? Physical characteristics, emotional characteristics

Discuss the psychological changes from phase one to four; identify the unfinished life tasks.

Phase One: Malorientation

Roleplay or show the first half of Myrna: the Maloriented

describe the characteristics: physical, social and psychological


what techniques were used

Discuss symbols used by Maloriented people (reinforce later on in role plays)

Discuss the physical attitude:


Worker’s position, eye contact, voice tone

Exercise: A/B A tells what was most difficult yesterday in class; B experiments with the physical position as she listens (stand up, sit on the floor, move to the left, to the right and on a diagonal.)
Techniques for Phase One

Centering: Exercise

Observing/calibrating: Exercise in Recognizing Emotions as a group and in small groups if needed
Be sensitive to the client’s boundaries/energy field/aura/


Exercise: the energy arm

Who, what, where, when, how


exercise: A/B You lost your keys, someone you love is sick

Rephrasing


exercise: A tells an emotional story and B rephrases, first without empathy and then with empathy.

exercise 2: A tells an emotional story and B picks out the key word(s)
Imagine the opposite

Asking the extreme 


A/B: A- imagine a strong pain – B asks: how bad was it?


exercise: 4-8 people in a small circle with ball. One person says how he or she feels in that moment and tosses the ball to another person in the circle; that person asks the opposite and the extreme. The first person does not answer, just feels what happens when the question is well phrased. Every person gets a chance to say how he or she feels and ask the opposite and the extreme.
Help the person find an old coping mechanism

exercise: think of a sad or angry moment when you where younger - now a situation in present time with a similar feeling. Ask: What helped you? How did you handle it?
Reminisce


Discuss times when it is appropriate to reminisce and ways of doing that.


Discuss the use of photo albums etc.
Preferred sense


exercise: determine your preferred sense


in groups of 3, A - thinks of your favorite restaurant and describe it to B.

B - asks questions that explore the senses


C - writes down sensory words
Getting a history – sources of information and what is important.

Ways to approach a maloriented person – how to begin a session.

Hello. How are you? and so forth

‘Putting it all together’: role plays either in small groups or in pairs. One person role plays a maloriented client; one person validates trying to use all the techniques.

Teacher goes around the class assisting where necessary.

Discuss in plenum
Prepare for practical work

Hand out the following forms: Assessment/History: Case Study Section 1 and 2



Individual Summary Form

Watch the video: Myrna, the Maloriented (part 2, after the fall)
Practise using the History form


use the question lists from the book

Copy these forms; pick 2 individuals in your work situation in Phase One. Validate them at least once a week, for 5-7 minutes each "session". At our next meeting please hand in your forms. Sessions should be consecutive for at least 7-8 weeks.
Video tape a session if possible. Discuss how to video tape a session.

end.
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BLOCK TWO: DAY ONE
Goals:

To feel comfortable and clear about validating individuals in phase one disorientation.

To learn in-depth about phase two: time confusion and the appropriate validation techniques for this phase.

Introductions, warm up and sharing of experiences

Exercise: individual warm ups, centering with sound

How did it go?

Video evaluations.
Case reports from at least 3 participants


What worked for you? What didn't work?


List all the difficulties on a flip chart


Role play the situations and possible solutions


Discuss each situation and solution
Be sure to review the criteria for evaluation (use the testing form)
(When all questions are answered, move onto Day 2 material.)

End day with video: Act Your Age.

BLOCK TWO: DAY TWO
Phase Two: Time Confusion

Role play at least two Phase Two individuals - or show video


describe what you saw: physical and emotional characteristics


discuss the psychological changes, what changes bring about this phase?

Validation techniques for Phase Two: Time Confusion

Physical attitude: position vis a vis the client, voice tone and eye contact

Exercise: A tells B a story from their youth. B moves closer or farther away until they reach the "good distance." Try looking away from A as they are talking. How does that feel for A? Try standing up.

Rephrasing

Exercise: A & B: 
Find the key word(s)
Asking the extreme

Who, what, where, when, how

Asking the opposite

Reminisce


1) A/B: ‘late to work’, ‘miss someone’

center

observe

find the distance

use appropriate verbal technique

2) Balloon exercise

Preferred sense

Exercise: A/B - watch eye movements in response to cues

Touch:
Discuss and demonstrate difference between regular touching and anchored touch.
Demonstrate and practice all the anchored touches.
Exercise: A/B – practice all the anchored touches

and/or depending on time
Exercise: Anchoring

B, place both hands on A's knee. B ask A to remember a time when they had lots of fun.  Relive that fun. B, calibrate. Ask A to relive the experience. As fun increases, B applies pressure to one of A's knees. Keep the other hand the same, with no pressure on the knee. Just a light touch. B. says, "Relive that experience fully. What would it be like to have even more fun?" B increases pressure on the same knee. Then stop.

Talk about something else. Test the anchor. As you talk, increase pressure on the same knee. Does the fun state return

Mirroring
Define mirroring and explain when we use it with people in time confusion.
Exercise: A/B take turns mirroring the following activities: brushing your teeth, playing your favorite sport, sing a song that the other person does not know
Music and Movement:

Describe what sorts of songs are appropriate: generational, regional differences
Exercise: in plenum sing a children’s song, a mother’s song, a march, a lullaby, a religious song. Everyone must learn those songs. We will add more in the next lesson block.
Recognizing symbols used by people in Time Confusion.

Describe and show how they are used.
“Putting it all together”: (note: how long should a session be? how do you approach a time confused client? what is the appropriate distance?)

Role plays either in small groups or in pairs. One person role plays a time confused client; one person validates trying to use all the techniques.

Teacher goes around the class assisting where necessary.

Discuss in plenum
Assignment for the next lesson

Chose 1 individual in your work situation in Phase Two. Validate them at least once a week, consistently for at least 8 weeks, approximately 5-7 minutes each "session". At our next meeting please hand in your forms. Take videos of your sessions and bring in one you like.
Review

Questions and answers

Reactions to this day, to this block.

What have you learned?

Possible extra topics to cover:

The importance of documentation:

to record your work to build on in future sessions; for reflection; to prove the 6 months of practice; to help recognize changes in the client and yourself
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BLOCK THREE: DAY ONE
Goals:

To feel comfortable and clear about validating individuals in phase two disorientation.

To learn in-depth about phase three: repetitive motion and the appropriate validation techniques for this phase.
Make sure that all participants understand and can begin to write their Case Study
Introductions, warm up and sharing of experiences

Exercise: centering
How did it go?

Video supervision

List all the difficulties on a flip chart


Role play the situations and possible solutions


Discuss each situation and solution

(If there is time after all questions are answered, move onto day two material.

It’s nice to end the day with a video: More We Get Together 2nd part or Looking)

BLOCK THREE: DAY TWO
Phase Three: Repetitive Motion

Role play at least two Phase three individuals, show More We Get Together - phase 3 section


describe what you saw: physical and emotional characteristics


discuss the psychological changes

Symbols used by people in Repetitive Motion


describe and role play
Piaget - a reversal of cognitive development (note connection with principle 7)
Validation techniques for Phase Three: Repetitive Motion

Centering, Calibrating, Finding the distance

Physical attitude: position vis a vis the client, voice tone and eye contact

Mirroring

Explain, demonstrate

Exercise: A/B mirror the feelings, breathing, face

The importance of touch. 

Demonstrate and explain

Exercise: Touch

B, close your eyes and think of your mother, father, sister/brother or child. A calibrates and uses the touch that matches. Do not use words. B - if the touch matches, open your eyes.

Do this 3 times, changing the person you are thinking of.

Observe the emotion, match their emotion and say their emotion - with emotion

Explain, demonstrate

Exercise: A/B: A is guided into remembering an emotional situation. B matches the emotion and says the emotion with empathy. Change roles. Discuss in plenum.
Use Ambiguity

Explain, demonstrate

Exercise: nonsense rhyme - pick out the meaning

Link the behavior to the need

Explain, demonstrate pounding, pacing, folding

Exercise: in plenum, teacher demonstrates a behavior and the class tries to identify the need
(focus on this technique during role plays)
Exercise: Follow the feeling (this exercise can also be done in Day 1 if it helps clarify issues related to validating people in Time Confusion)

In plenum: teacher role plays the following and the participants try to identify the emotion and explore by asking questions. Go step by step until we have found the underlying need:

‘I want to go home now.’

‘I don’t feel well’

I don’t want to go.’

I clean.

It’s all gone.

I’m hungry.

I want to die.
Music and Movement

Importance with Phase Three

Exercise: music tape

Putting it all together

Role play in 2’s or small groups.
Assignment for the next lesson

Chose 1 individual in your work situation in Phase Three. Validate them at least once a week, consistently for at least 6-7 weeks, for 5-7 minutes each "session". At our next meeting please hand in your forms.
Find your Case Study client and plan your 6 weeks of Validation. Remember that the Case Study must be sent to the Teacher 2 weeks prior to block 5. Co-teachers can act as coaches for those participants who request support.
Review

Questions and answers

Reactions to this day, to this block.

Possible other topics:

Handling criticism

Working with colleagues
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BLOCK FOUR: DAY ONE
Goals:

To feel comfortable and clear about validating individuals in phase three disorientation.

To learn in-depth about phase four: vegetation and the appropriate validation techniques for this phase.
To ensure that all participants are working on their Case Studies and know what is expected for the final testing.
Introductions, warm up and sharing of experiences

Exercise: centering 

How did it go?


List all the difficulties on a flip chart


Role play the situations and possible solutions


Discuss each situation and solution

Video supervision and case reports from at all participants

While watching videos, review earlier techniques:

If needed, use the following exercises:
Observe the emotion, match their emotion and say their emotion - with emotion

Exercise: A/B: A pounds on a door, B matches and says the feeling with feeling

Try this several times with different stimuli: rocking, folding, pacing 

Use Ambiguity

Exercise: word doodle, each person adds a syllable that has a feeling
Singing:

Exercise: in plenum – find appropriate songs and sing them together:

A children’s song

a sad song

A march


a happy song

A love song


a song about missing something

A religious song

a song about loneliness

A lullaby


a song about pain

Link the behavior to the need

Exercise: A leaves to go home. B explores to find the need, then links the behavior to the need.
Mirroring

Exercise: B thinks of a difficult moment. A calibrates and mirrors. Check the breathing, the facial muscles. Now B thinks of a pleasurable moment, A calibrates and mirrors.

If there is time, introduce Phase Four: Vegetation

Role play at least two Phase Four individuals, video: The 4 Phases


describe what you saw: physical and emotional characteristics


discuss the psychological changes

Review

Questions and answers

Reactions to this day.

What have you learned?

BLOCK FOUR: DAY TWO
Goals:

To become somewhat familiar with other helping methods and learn how they compare and contrast with Validation.

To prepare for the written and practical test.

Introductions, warm up

Exercise: centering
Validation techniques for Phase Four: Vegetation

Sensitivity Exercise to Phase 4 - everyone lies on the ground, teacher leads relaxation exercise and then makes irritating noises(drop keys, bump chair, walk through the room close to heads, etc.)

Physical attitude: position vis a vis the client, voice tone and eye contact

The importance of touch. 

Demonstrate and explain

Exercise: A/B A lies on floor and relaxes; B tries touching in different ways in different places. Discuss how it felt.

The importance of music 
Demonstrate and explain

Choose a song that expresses the following emotions: loneliness, anger, sadness, joy, love

Say the emotion with emotion

Demonstrate and explain

Practice in pairs or threes. One person things of an emotional experience, the other person says the emotion with emotion.

Role plays in pairs or threes:

what characteristics tell you that these individuals are in Phase Four?

Focus on how to approach the client and how to say goodbye.
Assignment for the next lesson

Chose 1 individual in your work situation in Phase Four. Validate at least once a week, consistently (the more the better) for at least 4-5 weeks, for 3-5 minutes each "session". At our next meeting please hand in your forms.
Other Methods that can be used with maloriented and disoriented elderly:

Reality Orientation


Description of method


for which population/situation


Reminiscence


Description of method - pleasure or insight oriented


for which population/situation


Sensory Stimulation


Description of method


for which population/situation
Exercise: A/B: Feel different sorts of fabric and say what feeling comes up. Keep your eyes closed. Use various other sensory items (oils, lotions, tactile items, things that make sound, etc.)

This method can easily be combined with Validation for persons in Phase 4
Test Preparation

Discuss Case Study issues and problems
Discuss the Practical Test and any issues that may come up regarding videos.
Working with others

Team building

Share information, don't be defensive, validate the staff also, give positive feedback,

If there is negative feelings about Validation: ask more questions, see the truth in what they are saying. Where were frequently heard complaints?

Role play: "Validation doesn't work..." "It's not good to bring up the negative feelings." 

What is VTI, EVA, AVO’s, what can a Validation Worker do.

Review and closing

Questions and answers

Reactions to this course

close

BLOCK FIVE: DAYS ONE AND TWO
Goals:

To review all the videos for the practical test and give feedback to each person so he or she knows how to improve in the future.
To give feedback on all Case Studies so that each person knows how to improve in the future.
To certify those who satisfy the requirements

To ensure that those who do not pass the test(s) understand what they did wrong and what they need to do to improve.

Case Studies are given back to the participants with comments, suggestions and feedback written in the margins. Give time for questions. See the Process document for further details.
Coffee Break

Begin Practical Testing

video or live demonstrations

10 minutes of demonstration + 10 minutes of feedback per person

take breaks after every 3 or 4 demonstrations

(Make sure that those who did not pass one requirement know exactly what they can do to become certified.)
Certification and celebration

2
v.deklerk rev. 2018
11
v.deklerk rev. 2018

